This paper presents the investigation on teacher code-switching and their perceptions on effective language teaching and learning in term of their language choice. In this study, Bahasa Indonesia (L2) is the standard language of education and Bahasa Minang is the mother tongue (L1). It was an investigation on two primary EFL classroom in Padang, West Sumatra, Indonesia where the participants most likely to share the same first language and second language. Conversation analysis was used as a tool to quantify and identify the teacher's language use in the video recorded of studentteacher interaction in the classrooms at the first phase; stimulated recall interview was used at the second phase to investigate the teacher code switching practices.
Introduction
The use of mother tongue or the first language (L1) and code-switching in EFL language classroom has been in pro and contras in recent years. Much research supports the use of L1 in the classroom [1] [2] . However, to what extent they support it are still not clearly defined [3] . In the context of Indonesia as well as other country where English as foreign language it is common that teacher and students speak the same language, for example their first language. In this case code-switching often occurs. It is a phenomenon which has been noted for its pedagogical and social applications [1, [4] [5] [6] ; but the questions The First ELEHIC whether the teacher realizes when, how and why they code-switch has not been clearly answered.
In the context of Padang and Indonesia generally, the lack of guidance of the policy to practice has led teachers to interpret the English curriculum in diverse ways [7] .
Therefore, a study is needed to investigate to see to what extent teacher view their codeswitching practices and beliefs about effective language use in teaching and learning process at primary language classrooms.
Moreover, because the teacher and the student share the same mother tongue, language learning become complicated. Due to that circumstances, teachers need to recognize when and why they were using a specific language while giving out the instruction as it will determine whether the student were given chances to hear and use the target language [8] [9] . In the current practices only 70 minutes of English instructions allocated for the students and this is the only time when the students were expose to the TL as the language input. Furthermore, there is no English curriculum at any level in Indonesia which prescribe coherently in how much language exposure should the teacher have, even though the use of English is encourage in the curriculum document.
Besides, the national curriculum will not be the same one to another as it is developed and interpreted on each level of province, be it the function and the tool [10] .
According to [29] the use of mother tongue (L1) has both advantages as well as disadvantages because of what it can help teachers with its richness of the existing mother tongue knowledge; but if it is overused the mother tongue may limit potential target language uptake. This article is a response to some findings of Cook [1] , Inbar-Lourie [8] , Polio & Duff [9] research. They supported the claim that teachers did not realized what time and reasons they switched code. They also discussed that many teachers regard the usefulness of the use of first language or mother tongue (L1) in their teaching [11] [12] [13] .
It is worth noting the absence of guidelines for teachers on the appropriate balance of language use in the context of my research resulting in teacher's code-switching on an ad hoc basis.
Following [16] , in this study, code-switching is used as the term to preserve the binaries as mother tongue or first language is seen as mediating the foreign language [2] . Accordingly, it functions as the educational tool. Arnfast & Jorgensen [17] explain that code-switching is a systematic use of L1 and L2 in the conversation or utterances; and it is regarded as a competence which allow bilingual speakers to compromise fluently. Furthermore, Edmonson [8] discusses that code-switching is more frequently defined as the language use of bilinguals/multilinguals therefore in the context of classroom research switching between one language and another is not often regarded as codeswitching. Research shows that in naturalistic contexts some code-switching happened to let the communication flow as well linguistic development [19] , because the participants do not have the same amount of understanding of both languages. Because switching between languages considered as a result of lack abilities in the classroom teaching, therefore the thought of using code switching in L2/EFL is unaccepted in the traditional classroom settings [20] .
In contrast to [19] and [20] above, recent studies in multilingualism found out the affirmative effects of code-switching by the teacher in classroom discourse [1, 16, [21] [22] [23] [24] .
In line with these researches, Lo [2] found that insight shifting of the role play in learning foreign languages beginning to show its effect on the classrooms practice. Shuchi & Islam [25] propose that "a judicious and moderate use of L1 does not hinder learning; rather, it assists, aids and facilitates the teaching and learning process thus providing the teacher with an effective pedagogical tool for maximizing the learning outcomes".
Macaro [13] concludes that "code-switching by the teacher has no negative impact on the quantity of students' L2 production and that 'Expert code-switching' may actually increase and improve it". Furthermore, researchers believe that teachers will most likely to use the first language especially when they share the same first language (Bozorgian & Fallahpour, 2015) [14, 26] . This paper will mainly discuss how the teacher of EFL classrooms code-switch during their teaching by analyzing the classroom observations using conversation analysis as well as analyzing teacher perceptions using stimulate recall interview.
Method
This case study used a qualitative research designs which focuses on three teachers. For the first phase, Conversation Analysis (CA) were used as a tool for coding the data based on transcripts of teacher talk in the observed 10 lessons. These observed lessons were video recorded. Then for the second phase, stimulated recall interview with the teacher were used to find out the teachers' understanding and beliefs on their code switching. The use of both conversation analysis and stimulated recall interview with teachers in this study is important based on the reason that conversation analysis can provide some evidence of functions of teachers' code-switching and stimulated recall interview clarifies those evidence. These stimulated recall interviews were audiorecorded.
In the current studies, there are two reasons why the stimulated recall interview used:
to explore the teachers' reason for code switching at a specific time on their teaching as well as to trigger their teachers to reflect on their practice. It was a semi-structured interview. A set of questions guiding the interview was used while the teachers watching the video recording of their teaching. The researcher asked teachers the reason they believed on their language choice during their interaction with their students, why they used Bahasa Minang/Bahasa Indonesia or English in certain instances in their teaching.
In addition, the researcher also asked the teachers what their general teaching philosophy was in relation to their code-switching in the classroom.
Results and Discussion
Overall as it happened in the other EFL classrooms where the teachers and the students speak the same language/languages, the three teachers in this study employed a variety of code-switching in their teaching. In this research contexts, classes were started with greetings from the teacher with an Arabic word 'as-salamu alaykum' which mean 'peace be upon you' and this was also answer in Arabic by the students. Having most Minangkabau people or West Sumatra as a Muslim (almost 100%), these expressions are commonly used in for their faith. After that, the observed classes exchange another greeting in English, which is 'Good morning' .
It seemed that the three teachers described their code-switching in terms of both pedagogical and affective reasons, paralleling to an extent the observation data. The First ELEHIC reason was given by Teacher B and C, they said they used Bahasa Indonesia just to give instructions and explaining the structure of the sentence to the students.
An interesting finding that emerged in this study was the issue of the teachers' awareness of their own code-switching. Excerpts of data from the transcripts of the classrooms observations and stimulated recall interviews are presented below to build an in-depth understanding of the teachers' language use and the reasons for their code-switching.
Awareness of switch repetition
Switch repetition was one of the interesting findings of this study. It is a term to describe for what happened when teacher uttered in one language which then translated it into another language. This switch repetition was used by teachers in this study in different ways, for example with differing initial language choices; they claimed differing reasons for its use.
Switch repetition done by teacher A happened often from English to Indonesian.
Almost of her teaching is related to the vocabulary of teaching, for example asking the translation of a specific word to students. She was still code-switching although her remarks in English was quite understandable. On a stimulated recall interview, she claimed that it was spontaneous, was the reason why she translating her words from English to Indonesia. She gave reasons this as "untuk menghemat waktu" [to save time], but the result of the video recording of classroom interaction transcript analysis shows that students were not given enough time to check the students' comprehension before switching. It seemed that she was not aware of her code-switching. It was unclear as if the teacher is aware or unaware that she was code-switching. However, switch repetition did not occur from Bahasa Indonesia to English on the teacher's utterances.
In contrast with Teacher A, Teacher B code-switch her utterance from English to Indonesian as well as Indonesian to English. Teacher B explained the reason she used Bahasa Indonesia initially before English in order to check whether the students know the word "matahari" is sunlight. She wanted the student be able to give the answer to her vocabulary questions as she already mentioned it in Bahasa Indonesia.
Teacher C admitted that she learned much after watching her video. She commented and mentioned in the stimulated recall interview she was surprised looking at how she code-switched during her lesson. After seeing video of her teaching, Teacher A mentioned that she saw her continuously using Bahasa Indonesia after her target language.
She commented that it was not necessary to do that. The first main finding, based on the analysis of video recording of classroom interaction transcript, was that the three teachers did code-switching in their classrooms for different reasons, however they were not certain the reason they are doing so. After looking at the study context, an Indonesian-based elementary school, I figure that it was because it was an exam focus as the main reason why the teachers were using code switching. It was in order to accommodate the students with the chance to communicate and boost their comprehensions. Furthermore, following Cook [1] the pedagogical and the affective were considered as two main categories of teachers' code-switching. It seemed that teachers code-switched intentionally in saving time, teaching grammar helping the low-achiever students and attaining instructional goals.
It is understandable that the teacher participants were refraining themselves from a long English explanation by using Bahasa Indonesia. Teachers were using their first language to teach EFL so that they will be able to cover the content of their curriculum in a specific time frame. Along with Crawford [27] , the result of this study shows that the teachers feel that using their mother tongue was more practical than using English as the target language. 'Spontaneous' circumstances also aided their increasing awareness of their intrinsic motivation. The exhibited way of teaching the grammar in a deductive way considered improper for young learners as mentioned by Nedomova [28] .
In the stimulated recall interview teachers shows a conflicting term between the comparisons of the purpose of code-switching found in the lessons and the reasons referred by the teachers. In the teachers' professional development, these disagreement needs to be accepted and pointed out. In the stimulated interview, teachers shows an unawareness that they were code-switching unintentionally.
Lack of awareness of language choices
The second important finding of this study is that stimulated recall interview is a very beneficial device in either the teacher education or continuous professional learning.
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The three teachers recognized that it was useful that they could watch video recording of their performance in class especially on their use of language or their language choices. They mentioned they did not realize that they often used Bahasa Indonesia during their teaching and regarded it as a 'spontaneous' action. Their reactions at the end of the interview indicate that they were surprised when they noticed that they were doing code-switching.
As the students are quiet I realize that they didn't understand what I'm saying, so spontaneously I spoke in Bahasa Indonesia. And it seems to me that it works well. (A, 02-03, 13)
Teacher A comment above shows that there was a stimulus -the judgment that her students silence signified lack of understanding therefore Teacher A's response was spontaneous in the sense of being unconscious and automatic. It perhaps reflected her confidence in her teaching experience and awareness of good language learning practices.
Despite realizing its necessities, they said that they occasionally translate English to Bahasa Indonesia.
Sometimes I tend to translate, well (laughing), it should not be necessary. (A,

02-03, 13)
Findings suggest that those teachers only realized their code-switched after watching themselves teaching in stimulated recall interview. This suggests that stimulated recall interview techniques are of value for language teacher professional development. They foster habits of self-reflexivity.
Teacher C who seemed to have a lowest proficiency in English among the three teachers admitted a certain lack of confidence in the stimulated recall interview herself. This suggested the reasons why she alternated her language the most among the participants in this research. This teacher finished her study from a low-ranking private university before becoming a teacher. As in many contexts, in Indonesia, institutional prestige is highly influential. It may not mean that the teacher education course was in any real sense deficient. Teacher C mentioned in the stimulated recall interview that her environment preventing her for speaking English outside the classroom; She will be considered showing off if she used English outside the classroom.
Conclusion
Overall, this study has identified pedagogical functions and affective functions of codeswitching as a result of analyzing lesson and stimulated recall interview transcripts. Conversation analysis was used to locate the pedagogical and affective functions of codeswitching; stimulated recall interview was used to see whether teacher's pedagogical and affective observed functions of code-switching in accordance with their view on their code-switching practices.
Furthermore, this study revealed that to teach grammar, to explain new vocabulary (translation), to help students to focus, to maintain the flow of the lesson, checking comprehension, confirmation check, and concept checking were the pedagogical functions of teacher's code switching. To accommodate the limited English proficiency of their students, to motivate students, to build good rapport with students regarded as affective functions.
In conclusion, this study found that the experience of watching themselves teaching during the stimulated recall interview is a powerful agent for change for teachers. They only realized their language choices only after experiencing the stimulated recall interview. They had not previously considered it. This complex picture of language use in the classroom needs to be better understood in order to improve the Indonesian languageteaching curriculum.
